Peter Zoeftig concludes his series, makes recommendations

and raises points for reflection.
utcomes-based education
(OBE) 1s known for
mcasuring oulcomes itgainst
defintte standards and a
concept of mastery, and places more
emphasis on lcarning by doing things,
rather than on attendance in a classroom
setting with input provided by a teacher
or trainer. In other words, coaching helps
the coachees to do what they need 1o do
whereas, in teaching. the teacher fefiv the
students what 10 do. I take this further 1o
say that instcad of beimg instructed by a
tcacher on how to climb a ‘mountiin of
knowledge'. coachees need 1o develop
their own map, which they can use to
make progress and clarify with
confidence their own needs and aims,

Several ingredients are needed to ensure

achicved successtul ontcomes.
First, there should be minimun stress
in the environment. Stress can be
caused by externally-imposed
expectations of student performance,
and it introduces affective filters which
hinder successful language acquisition.
It 1s reasonable and proper 1o have clear
personal targets and to involve the
students in task-oriented preparation
of information within their expericnce,
such as a story, & presentation or
participation in a discussion.

. .cquisition will be restricted unless
there is a conscious focus on language
processing and production so that
some of the unconscious native-
language rescerve of resources 1s
systematically re-programmed - not

exactly "unlearnt’, but repositioned in

order to be more resourceful.
Emphasts must be placed on these arcas
and not merely on “performing’.

Following the fundamental insights of
NLP - that it is impossible not o
communicate and that our unconscious
contains limitless possibilities  a
gradual ‘re-programming’ of the
unconscious reservoir needs to be
undertaken. This can be achieved
through better understanding and
listening, pamstaking re-focusing and
re-iterating, switching from
unconscious. natural delivery to
production of language that is done in 4
morc dissociated state of mind and with
a deliberale focus on what is going
wrong in the coachees” processing of the
language. This is done by allowing (he
learners” minds (0 wander away from the
specific goals which have been set and
agreed. only to bring them back to the
arcas 10 be practised with an increased
awareness of problems that hitherto
have been filered from thew conscious
awareness. Thus, in gradual shifting
patterns and improved reflexcs. adding
to the detail and refinement of their
inner map of the language, the learners
will edge nearer to the desired outcomes
in clear steps and with an awarencss of
their improved performance.

Outcomes can be defined and
presented through any sort of
‘modelting” exercise, using all kinds of
mode! texts, istening and sentence- or
utterance-based models. The learner has
to read and repeat them. adapt and
develop them, systematically and

incrementally. A imited amount of pre-
prepared resource material is required,
provided by and negotiated with the
learners (who can sclect from notices,
articles, dialogues, emails, reports.
mectings expressions, as the case may
be. 10 bring out suitable goals and
outcomes). Thix conscious modelling
phase is followed by a more unconscious.
practice. experimental or “guthermg’
phase, durimg which the learners visuahse
the task that they are about to perform.
This finally leads to a more conscious
mechanical delivery phase with essential

performance aspects, Thus we have
inverted the usual model that star(s with
mechanical practice and is meant (o
lead to a rapid jump’ into performance.
In this approach. we adopt a wholly
different stance. allowing the coachees
to listen to (hemsetves more carefully.

Metaphorically speaking, I invite my
students to join me at the top of the
mountain. Their terrain is their own;
other peaks arc distinet only in giving a
personal or cultural difference. By
having a clear cagle-eye view of the
terrain below, the various probiems (hat
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they perceive can be navigated to the
chosen point on the terrain with
support from the coach.

The exsential thing is that this
creates a eyele of success, clear viewing,
positive rapport and student-led
outcomes. The coach does not choose
or determine the goals or outcomes. but
carctully und purposefully matches and
paces the learner during the navigation
by providing challenges. It must be
emiphasised that such an approach is
not merely in the domain of the
classroom. though much of the
metaphoricdl reframing can be done
there  much can also be achieved by
continuing the authentic immersion
experience in ali other aspects of the
study und coaching programme. The
school or training centre will benefit the
chents by extending communicative
practice outside the classroom or formutl
teaching environment to authentic
socia] interchange. insisting perhaps on
adherence to the target language.

These other uspeets must be non-
stresstul, supportive. guiding, listening
and challenging. An atmosphere of
heavy stress and rigorously imposed or
inflexible timetabling is not really
appropriate for such an approaci.
Planning, yes, but above all.
involvenment and support, great
fiexibility and total comnitment.

1 feel that it is vspadly very
important that every single timetabled
class should culminate in a clear and
measurable outcome that is consciously
understood. or has involved a shift of
personal awarengess, finishing the session
with a summary of what has been
achieved. These outcomes can of course
be recorded for further consolidution
and can also be used to Iead into new
and further outcomes on a related topic
or higher goal. Resourcefulness is key.

Recyeled language is valuable also in
generating more language that can be
constantly re-framed and redeveloped
during the coursc of study. 1t is the
proud possession ot the learner and
contributes to their mup of their

“terrain’. Language items should not
simply be supplied by the teacher in a
random way but should be matched to
goals: these language jtems can be
constantly upgraded and added to.
reformulated und redesigned. They
should be pientiful, or at Jeast be as
many as the learner can handle.

While students can read. do exercises
and watch TV with subtitles, ete in their
own time, the time spent with the coach
should be of a different order. However,
refleetive study, reading and watching of
eood models. helping recyeling. s very
benetficial when guided and matched
caretully to the coachee’s developing
insights: naturally, only deep listening
by the coach can make this possible.
Grammar exercises. texts and a variety
of other materials can occasionally serve
the purpose of training a discrete pomt,
if they are geared to an outcome, and
are not simply an easily-found input to
fill time.

In NLP. the tcrm transderivational search
refers 1o the means by which a person
accessex layers of memory and opens up
parts of the mind to the technique of
niodelling. In this case. the coachee iy
developing the inner insight to begin to
compose language, The coach is a
catalyst here, empowering the coachee
and engenderimg the right approach.

In larger groups. students are co-opred
into shared tasks, such as mcetings. by
virtue of thelr emerging skills. This
encourages mutual support, vet allows a
certain objective distance and clearer
HWATCNESS,

In cach session we build on the
coaching points from a previous
sessfon. Thix leads to the coachees using
different perspectives to enable them to
start to think in the new language.

The coach should usc a wide range of
interesting conversational, texoual,
performance-based or listening-based
resources that fif with the coachees’
needs, and should give clear feedback,
including references to the subjective
shifts experienced by the coachees. At
the same time, the coach should take
care not to overload the coachees with
more and more input but, instead. allow
the natural development of clear
insights into their own growth in the
target language. The coach needs to
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keep referring the couchees back o how
they are developing inwardly, as well as
to observable and more objective
changes in behaviour.

An important realisation is that coaching
means nuking positive assoctuions,
termed “anchors™, for the deep msights that
come from the re-working of language
from different notional and perceplual
positions, and that these anchors are the
acquisitions that remain - long after
short-term memorisation has faded.

Finally, here are some questions tor
reflection:

‘enevally. would you say that your
expectations of what yowr students cun
achieve are higher or lower than their
own?

Y weneral. how achievable do vou feel
that the weekh: gouls ~et for the
stidents are?
riow often do you “take over” the
conversation with vouwr soudents in claxs
and in hreaks?

1 a conversation with a student, whose
Jocus of interest we you concemtrating
on’

How doex it feel when vou only
concentvate on listening 1o what the
student iy saying, without reacting?
LJow do you feel when ximply echoing
the studenl's words, in Your own head
or aloud”

How much noise is there in vowr
classroom and how conducive is this 1o
achieving alpha-levels of experience
and concentration?

How can vou judge vour student's
mner didlogue?

W Can You CHConrage more
dissociative learning?

What key presuppoxitions would it help
10 have abouwt the student?
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